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Abstract: This research investigates the effectiveness of Massive Open Online Courses (MOOCS) in addressing diversified gender
discrimination in the post-sexism era. A mixed-methods approach is employed to explore gender education within global MOOCs,
drawing from theoretical perspectives such as feminist pedagogy, intersectionality theory, social constructivism, and post-
structuralist gender theory. Hence, the quantitative data, including MOOC enrollment, completion rates, participant demographics,
and survey responses, was analyzed using descriptive and inferential statistics. Qualitative data was collected through content
analysis, interviews, and focus groups, and analyzed using thematic analysis, critical discourse analysis, and comparative analysis.
Ethical considerations, such as informed consent and cultural sensitivity, were prioritized. Finally, the potential limitations include
language barriers, self-selection bias, and researcher bias. By combining quantitative and qualitative methods, this research aims to
provide a nuanced understanding of the effectiveness, challenges, and opportunities of using MOOCs for gender education,
contributing to the ongoing efforts to address gender discrimination.
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1. Introduction

The emergence of massive open online courses (“MOOCs”) has fundamentally changed the global education landscape,
providing unprecedented access to knowledge across geographic and socioeconomic boundaries (Heintz, Kabeer, & Mahmud,
2018). This phenomenon is particularly resonant in the context of recent sociocultural shifts in Taiwan, particularly the discussion
of ideas and behaviors of diversified gender discrimination (“DGD”) amid the legalization of same-sex marriage and the rapid
evolution of the concept of gender diversity. Because as Taiwanese society continues to grapple with and redefine understandings
of gender diversity, the intersection of the MOOCs and gender education provides a compelling area for academic inquiry in the
DGD-focused prevention-concepts in MOOCs. This research aims to investigate how the DGD-focused prevention-concepts in
MOOC:s can address and potentially alleviate social DGD gender issues in a global context, particularly the lack of gender learning
literacy based on the DGD-focused prevention-concepts in MOOCs (Lundborg, Plug & Rasmussen, 2017). This research is
conducted within the framework of the DGD-focused prevention-concepts in MOOCs in the post-sexism era, a concept proposed
by Gill (2016) which argues that while overt forms of sexism have declined in many societies, subtle and Systemic gender bias
persists and even intensifies. Therefore, in this research framework, educational institutions, including the DGD-focused prevention-
concepts in MOOC:s, play a crucial role in shaping gender concepts and promoting gender literacy (Meurs & Giddings, 2021). The
unique gender course characteristics of the DGD-focused prevention-concepts in MOOCs, namely their scalability and openness,
provide opportunities and challenges for gender education through the diverse network transmission technologies of the MOOCs.
On the other hand, the DGD-focused prevention-concepts in MOOCs must deal with complex cultural backgrounds and varying
levels of gender awareness among participants. This research points out that solving the DGD is a prerequisite for achieving diversity
gender equality. The reason is that recognition and respect for gender diversity in the current society must become the basis for
granting gender-specific human rights and legal protection. By examining the role of the DGD-focused prevention-concepts in
MOOC:s in this context, this research seeks a DGD-focused prevention-concepts in MOOCs teaching platform that transcends “sex
discrimination” and “gender equality” to create a more effective education model and improve the DGD-focused prevention-
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concepts gender Equality learning literacy, especially in the context of gender diversity in Taiwan. The proliferation of the DGD-
focused prevention-concepts in MOOCs has triggered a paradigm shift in global education, promoting unprecedented access to the
DGD knowledge across geographic and socioeconomic classes (Heintz, Kabeer, & Mahmud, 2018). This phenomenon has special
significance in the context of Taiwan's recent social multi-gender cultural evolution, especially the legalization of same-sex marriage
and the rapid development of the concept of gender diversity. As Taiwanese society continues to explore and redefine the
understanding of gender diversity, the integration of the DGD-focused prevention-concepts in MOOCs and gender education has
become a compelling research focus for this research's academic contribution.

This research strives to elucidate the potential of the DGD-focused prevention-concepts in MOOCs in addressing and
ameliorating gender DGD issues in society, with a particular focus on improving gender-based DGD learning literacy in a global
context (Lundborg, Plug & Rasmussen, 2017). This research is situated within the theoretical framework of the post-sexism era, a
concept articulated by Gill (2016) which holds that while overt manifestations of gender-DGD discrimination have declined in many
societies, subtle and systemic gender-DGD biases still exists or may worsen. In this paradigm, educational institutions, including
the DGD-focused prevention-concepts in MOOC:s, still play a key teaching role in shaping gender concepts and promoting gender
literacy (Meurs & Giddings, 2021). The unique attributes of the DGD-focused prevention-concepts in MOOCs, especially their
scalability and openness, bring opportunities and challenges to gender education through different network transmission
technologies. Although the DGD-focused prevention-concepts in MOOCs provide a platform to disseminate knowledge on gender
issues to a heterogeneous international audience, they must simultaneously cope with the complex cultural context and varying
levels of gender awareness among the DGD-focused prevention-concepts in MOOCs participants. This research believes that the
DGD-focused prevention-concepts in MOOCSs addressing diversity gender discrimination are currently the most effective strategies
to achieve comprehensive gender equality. Because the DGD-focused prevention-concepts in MOOCs can assist society,
recognition and respect for gender diversity must become the basis for granting gender-specific human rights and legal protections.
By examining the role of the DGD-focused prevention-concepts in MOQOCs in this research context, this research aims to develop
more effective the DGD-focused prevention-concepts in MOOCs beyond the cause-and-effect relationships of “sexism” and “gender
equality”. The MOOCs education model improves gender equality learning literacy, paying special attention to the Taiwanese
context. Therefore, through this research analysis, we contribute to the growing literature on gender DGD education in the digital
era and gain insights into the DGD-focused prevention-concepts in MOOCSs education courses as tools to promote gender equality
and awareness in different cultural contexts and teaching potential.

By examining the role of the DGD-focused prevention-concepts in MOQOCs in this gender-diversified society, this research
aims to transcend the traditional paradigms of “gender discrimination” and “gender equality” and develop the most effective DGD-
focused prevention-concepts in MOOCs. education model to improve gender equality learning literacy, with special attention to
Taiwan’s diverse backgrounds. Through this research investigation, we strive to contribute to the growing literature on gender
education in the DGD-focused prevention-concepts in MOOCs in the digital era, and to gain an in-depth understanding of the
potential of the DGD-focused prevention-concepts in MOOCs to contribute to education in promoting gender equality and
awareness in different cultural environments. Therefore, this research aims to address several key questions:

1. How do the DGD-focused prevention-concepts in MOOCs around the world incorporate gender education into their MOOCs
courses and teaching methods?

2. What are the patterns of engagement and engagement among different demographic groups in the DGD-focused prevention-
concepts in MOOCs?

3. How effective are the DGD-focused prevention-concepts in MOOCs in improving gender literacy and awareness among
diverse learners around the world?

4. To what extent do the DGD-focused prevention-concepts in MOOCs address subtle forms of gender bias that persist in the
so-called post-sexist era?

By exploring these issues, this research aims to contribute to developing more effective and culturally sensitive approaches to
global gender education through the DGD-focused prevention-concepts in MOQOCs. Its findings have implications for the design,
implementation and policy of the DGD-focused prevention-concepts in MOOCs, particularly in the pursuit of gender DGD equality
and awareness, to address the complexities between global DGD-focused prevention-concepts in MOOCs educational platforms
and local cultural contexts and interaction in the pursuit of gender equality and awareness.

2. Methods

This research uses document method (“DM™) to investigate the determinants of diversity sexism in the DGD-focused
prevention-concepts in MOOCs around the world in the post-sexism era. This research design integrated quantitative and qualitative
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methods, including a systematic review of several well-known sexuality MOOCs platforms and an analysis of registration and
completion data for the DGD-focused prevention-concepts in MOOCs. The quantitative material in the DGD-focused prevention-
concepts in MOOCs should be analyzed using descriptive and inferential statistics, including regression analysis and factor analysis.
Qualitative data was subject to thematic and discourse analysis of the DGD-focused prevention-concepts in MOOCSs. Content
analysis of the DGD-focused prevention-concepts in  MOOCs course materials and forum discussions employ a mixed coding
approach. The sampling strategy for the courses of DGD-focused prevention-concepts in MOOCs included stratified random
sampling for quantitative surveys and purposive sampling for qualitative interviews and focus groups (Shih et al., 2023-a; Shih et
al., 2023-b.; Huang, 2023-a.; Huang, 2023-b).

In addition, the DGD-focused prevention-concepts in MOOCs must continue to strictly abide by ethical considerations such
as informed consent and data anonymity in relevant research. This research acknowledges potential limitations of the DGD-focused
prevention-concepts in MOOCs, including bias and implicit errors in self-reported data from the courses of the DGD-focused
prevention-concepts in MOOCSs, as well as the challenge of capturing subtle forms of gender bias in the DGD-focused prevention-
concepts in MOOCs. Therefore, the significance of this research is that it is crucial to understand the role of the DGD-focused
prevention-conceptsin - MOOCs in global gender education for the following reasons. First, the DGD-focused prevention-concepts
in MOOCs can provide insights into the potential of digital platforms to address persistent gender inequalities in education and
society at large. Secondly, the DGD-focused prevention-concepts in MOOCs provide a perspective to examine DGD challenges in
providing culturally sensitive gender education in the context of globalization. Finally, the DGD-focused prevention-concepts in
MOOCs can contribute to the ongoing debate on the nature of sexism and sexism in the contemporary world and explore how DGD
educational techniques can be used to contribute to the reduction of diversity by drawing on educational theory, gender studies,
sociology and digital humanities. Diminished gender discrimination: the DGD-focused prevention-concepts in MOOCs can also be
designed using a documentation approach, combining literature analysis of MOOC registration and completion data with qualitative
content analysis of course materials to effectively eliminate the global DGD (Huang et al., 2023-c.; Chen et al., 2024; Hsieh, 2024).

Due to the DM and literature reviewing approach, the appraised aspects, evaluated criteria and assessed surveyed questions of
gender discrimination were able to be induced and explored as described in Table 1:

Table 1. Appraised aspects, evaluated criteria and assessed surveyed questions of diversified genders discrimination.

Appraised Aspects Evaluated Criteria Assessed Surveyed Questions

1. Economic Access to financial services and credit (Seguino, How does access to financial services differ by
opportunities 2000; Rodriguez-Loureiro, Vives, Mart mez Franzoni, gender in various countries?

(Oaxaca 1973) & Lopez-Ruiz, 2020).

2. Employment
practices
(Borrowman &
Klasen, 202)

3. Education
(Lorber, 1996)

Entrepreneurship support (Charness & Gneezy, 2012;
Bacolod, 2017)

Representation in leadership positions (Ridgeway &
Correll, 2004; Van Emmerik, 2006; Elhorst, 2008)

Hiring and promotion decisions (Dray, Smith,
Kostecki, Sabat Thomson, 2020).

Pay equity and compensation (Wirba, Akem & Baye,
2021)

Job assignments and opportunities for advancement
(Peto & Reizer, 2021)

Workplace policies and benefits (Blau & Kahn,
2000)

Treatment of students in academic settings ( Stoet &
Geary, 2018; Darwin, 2020; Kolber, 2023)

Access to education at all levels (Ridgeway &
Saperstein, 2024)

What factors contribute to the gender gap in
entrepreneurship?

What strategies are effective in increasing
women's representation in corporate leadership?
How does unpaid care work impact women's
economic participation?

How does gender affect hiring decisions in
different industries?

What factors contribute to the gender pay gap,
and how can it be addressed?

How do promotion rates differ between genders,
and what are the underlying causes?

How do parental leave policies impact career
trajectories for different genders?

How do teaching practices and materials reinforce
or challenge gender stereotypes?

How does gender influence academic
performance and subject choice in schools?
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4. Legal and
political rights
(Charles &
Bradley, 2009)

5. Social norms and
stereotypes
(Albertyn, Fredman
& Fudge, 2014)

6. Safety and
violence

7. Healthcare
(Springer, Mager
Stellman & Jordan-
Young, 2012)

8. Intersectionality
(Di Noia, 2002)

Representation in various fields of research
(Charlesworth & Banaji, 2022)

Voting rights and political representation (Biroli,
2018; Sudai, Borsa, Ichikawa, Shattuck-Heidorn,
Zhao & Richardson, 2022; Westbrook, 2023)

Property ownership and inheritance law (Lewis,
Flores, Haider-Markel, Miller & Taylor, 2022).
Marriage and family laws (Vidal-Ortiz, 2008;
Sumerau & Lain, 2020)

Gender roles and expectations (Suen et al.
Monro et al. 2021; Nordmarken, 2023; )

2020;

Media representation (Lei, Simons, Simons &
Edmond, 2014; Westbrook & Saperstein, 2015;
Hatch, Warner, Broussard & Harton, 2022)
Cultural practices and traditions (Haig, 2004; Fausto-
Sterling 2005; Puckett, Tornello, Mustanski &
Newcomb, 2022)

Domestic violence and intimate partner abuse
(Heidari, Babor, De Castro, Tort & Curno, 2016)
Sexual harassment and assault (Hyde, Bigler, Joel,
Tate & van Anders, S. M., 2019)

Human trafficking (Martin & Mason, 2022)

Access to medical care and reproductive health
services (Gonsalves, 2020)

Medical research and clinical trials representation
(Martin & Slepian, 2021; Ritz & Greaves, 2022)
Treatment by healthcare providers (Henderson,
Blosnich, Herman & Meyer, 2019)

How gender discrimination interacts with other forms
of discrimination (e.qg., race, class, sexuality) (Baron-
Cohen, Knickmeyer & Belmonte, M. K. 2005;
Goldberg, Rothblum, Russell & Meyer, 2020; di
Bella, Leporatti, Gandullia & Maggino, 2021;
Hammack et al 2022; Khanna & Meadow, 2023;
Mishel, England, Ford & Caudillo, 2020; Cascella,
Williams & Pampaka, 2022; Russell, Bishop & Fish,
2023)

What is the impact of single-sex vs. co-
educational schooling on gender equality
outcomes?

What are the barriers to women entering STEM
fields, and how can they be overcome?

How do voting patterns differ by gender, and
what factors influence these differences?

What are the effects of gender quotas in political
representation?

How do inheritance laws in different countries
affect women's economic empowerment?

How do divorce and child custody laws impact
men and women differently?

What strategies are effective in challenging
harmful gender stereotypes? / What is the impact
of gender-neutral parenting on child
development?

How do media representations of gender roles
influence career choices?

How do gender expectations differ across cultures
and how have they evolved over time?

What are the most effective interventions for
reducing domestic violence?

How do experiences of sexual harassment differ
across genders and industries?

What are the long-term economic and social
impacts of gender-based violence? / How can
technology be leveraged to improve safety for
vulnerable gender groups?

How does gender bias affect medical diagnosis
and treatment?

What are the barriers to accessing reproductive
health services for different genders?

How does the underrepresentation of women in
clinical trials impact drug efficacy and safety?
What are the mental health implications of gender
discrimination?

How do experiences of gender discrimination
differ for individuals with multiple marginalized
identities?

What unique challenges do transgender and non-
binary individuals face in various social contexts?
How do race and gender intersect in shaping
economic outcomes?

How does socioeconomic status interact with
gender in educational attainment?

Therefore, these evaluated aspects, criteria, and survey questions are highly relevant considerations for global MOOCs to
effectively address diversified gender discrimination in the post-sexism era.

3. Results
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The analysis of global MOOCs addressing diversified gender discrimination in the post-sexism period reveals a multifaceted
approach to research design and implementation. Table 1 outlines a comprehensive framework incorporating four key theoretical
perspectives: feminist pedagogy, intersectionality theory, social constructivism, and post-structuralist gender theory. The
quantitative components of the research include analysis of MOOC enrollment and completion data from major platforms,
participant demographics, and pre- and post-course surveys on gender literacy and attitudes. These data are examined using
descriptive statistics, inferential statistics (t-tests, ANOVA), and regression analysis to identify patterns and factors influencing
course outcomes. Qualitative components encompass content analysis of MOOC materials, semi-structured interviews with course
designers and instructors, and focus groups with participants from diverse cultural backgrounds. Thematic analysis, critical discourse
analysis, and comparative analysis are employed to scrutinize this qualitative data. The sampling strategy combines stratified random
sampling for quantitative data to ensure demographic and geographic representation, with purposive sampling for qualitative
interviews and focus groups to capture diverse perspectives. This integrated approach, combining theoretical depth with empirical
breadth, provides a comprehensive understanding of how MOOCs address gender discrimination in a global context, offering
insights into both the theoretical underpinnings and practical implications of gender education through online platforms.

An analysis of the global MOOCs addressing diversity sexism in the post-sexism era reveals multifaceted approaches to
research design and implementation. Table 1 outlines an integrative framework that encompasses four key theoretical perspectives:
feminist pedagogy, intersectionality theory, social constructionism, and poststructuralist gender theory. The quantitative portion of
the research included an analysis of the MOOC enrollment and completion data from major platforms, participant demographics,
and pre- and post-course surveys on gender literacy and attitudes. The data were examined using descriptive statistics, inferential
statistics (such as t-test, ANOVA, etc.), and regression analysis to identify patterns and factors that influence course outcomes. The
qualitative component included content analysis of the materials of the DGD-focused prevention-concepts in MOOCs, semi-
structured interviews with course designers and instructors, and focus groups with participants from different cultural backgrounds.
Thematic analysis, critical discourse analysis and comparative analysis were used to review these qualitative data. The sampling
strategy combined stratified random sampling of quantitative information to ensure demographic and geographical representation,
and purposive sampling of qualitative interviews and focus groups to capture diverse perspectives. This integrated approach
combines theoretical depth with empirical breadth to provide a comprehensive understanding of how the DGD-focused prevention-
concepts in - MOOCs address gender discrimination in a global context and provides insights into the theoretical underpinnings
and practical implications of gender education through online platforms.

4. Discussion

In particular, given that ethical considerations for gender education in the DGD-focused prevention-concepts in MOOCs
include (1) informed consent of participants in all the DGD-focused prevention-concepts in MOOCs, (2) anonymity of course
material collection and reporting in all the DGD-focused prevention-concepts in MOOCs and Confidentiality, and (3) culturally
sensitive interviews in the design and reporting of research tools for the DGD-focused prevention-concepts in MOOCs. In order to
improve the validity and reliability of this research on the DGD-focused prevention-concepts in  MOOCs, this research
recommends that future studies on the DGD-focused prevention-concepts in  MOOCs employs triangulation of sources and
methods, examination of qualitative results, pilot testing of survey instruments, and qualitative coding. To evaluate the reliability of
the correlation between factors analyzed in the DGD-focused prevention-concepts in  MOQOCSs research. Furthermore, the potential
limitations and biases in the DGD-focused prevention-concepts in MOOCs include: (1) language barriers in the DGD-focused
prevention-concepts in MOOCs around the world, (2) course and student self-selection bias in course participation in the DGD-
focused prevention-concepts in MOOCSs, and (3) the subjective potential bias in the researcher’s stance and interpretation of research
evaluations of the DGD-focused prevention-concepts in MOOCs . These can the strategies to optimize the DGD-focused prevention-
concepts in MOOCs around the world. This research design aims to comprehensively understand gender DGD education in the
DGD-focused prevention-concepts in MOOCs around the world to solve the problem of diverse gender DGD discrimination in the
post-sexism era. This research combines quantitative indicators with rich qualitative insights to provide a nuanced perspective on
the effectiveness, challenges and opportunities of using the DGD-focused prevention-concepts in MOOCs for gender DGD
education globally. Therefore, mixed methods can triangulate the research results, thereby increasing the validity and reliability of
the DGD-focused prevention-concepts in MOOCs research. The quantitative section provides a broad range of patterns and trends
in the DGD-focused prevention-concepts in MOOCs, while the qualitative section provides the depth and context of these patterns
in the DGD-focused prevention-concepts in MOOCs, exploring cultural differences and the nuances of personal experience. This
research design acknowledges the complexity of researching gender issues in the DGD-focused prevention-concepts in MOOCs in
a global gender diverse context, incorporating intersectionality and cultural sensitivity throughout the research process. Furthermore,
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the emphasis on ethical considerations and potential bias in the DGD-focused prevention-concepts in MOOCs reflects the sensitivity
of the topic and the need for reflexivity in the research process. By conducting this research, it can significantly contribute to
understanding how to leverage the DGD-focused prevention-concepts in MOOCs for gender DGD education in a diverse global
context while addressing the subtle manifestations of gender DGD bias in the so-called post-sexism era (Kao, Polachek & Wunnava,
1994).

5. Conclusions

By combining quantitative and qualitative insights, this research design aims to provide a nuanced understanding of the
effectiveness, challenges, and opportunities of using the DGD-focused prevention-concepts in MOOCs to reduce diverse gender
discrimination in gender education in the context of post-gender DGD discrimination. To this end, this research proposes a mixed
methods approach to explore diverse gender discrimination in gender education in the DGD-focused prevention-concepts in MOOCs
around the world. The theoretical framework integrates key perspectives related to the DGD-focused prevention-concepts in
MOOCs such as sexist pedagogy, intersectional theory, social constructivism and post-structuralist gender theory. In addition, in
terms of quantitative data collection and analysis, quantitative data should be collected and analyzed from the enrollment and
completion data of the DGD-focused prevention-concepts in MOOCs, participant demographic data, and pre- and post-course
gender literacy and attitude surveys. Descriptive statistics, inferential statistics (e.g., t-test, ANOVA), and regression analysis were
used to identify patterns and trends in the data. Combined with qualitative data collection and analysis, qualitative data should also
be obtained through content analysis of t the DGD-focused prevention-concepts in MOOCs materials related to gender education,
semi-structured interviews with future designers and course instructors of the DGD-focused prevention-concepts in MOOCs, and
interviews with students from different cultures to form the best strategies can overcome the technical or structural barriers MOOCs
face in improving gender education on diverse gender discrimination. This can advance the gender diversity and cultural sensitivity
be effectively incorporated into global MOOCs focused on gender education. In the context of the DGD-focused prevention-
concepts in MOOC:s, focus groups of course participants were used to collect data for research analysis. This research also suggests
that data analysis uses thematic analysis, critical discourse analysis, and a comparative analysis of gender education approaches in
different the DGD-focused prevention-concepts in MOOCs. Furthermore, specifically, in terms of ethical considerations for the
DGD-focused prevention-concepts in MOOCs, ethical considerations such as informed consent, anonymity, confidentiality, and
cultural sensitivity were given priority throughout the research process to enhance the validity and reliability of the research. Sources
and methods were triangulated. However, to consider the limitations and biases in the DGD-focused prevention-concepts in MOOCs
research, it is important to consider the potential research limitations and biases of the DGD-focused prevention-concepts in MOOCs
researchers, including language barriers, self-selection bias, and researchers’ concerns about future research directions in the DGD-
focused prevention-concepts in MOOCs position for the future research direction.
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